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Arts-Based Educational Research (ABER): A qualitative approach that uses artistic processes and forms, such as drama and 
theatre, to investigate and represent educational phenomena (Barone & Eisner, 2012).

Embodied experience: Experience as lived and expressed through the body, including physical, emotional, and sensory dimensions 
(Csordas, 1999; Conquergood, 1991).

Emic perspective: An insider viewpoint reflecting participants’ subjective meanings and interpretations of their experiences (Cohen 
et al., 2018).

Ethnodrama: A scripted theatrical representation developed from research data (e.g., interview transcripts), performed for an 
audience (Sallis, 2007).

Etic perspective: An external, analytical viewpoint adopted by the researcher to interpret patterns and meanings across the data 
(Fetterman, 2008).

Generalist educator: An individual who teaches across all subject areas (primary) or outside their area of specialisation 
(secondary).

Image Theatre: A non-verbal form of theatre using the body to create still images (tableaux) that represent experiences and 
meanings beyond words (Boal, 2002; 2008).
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Lived experience: Individuals’ first-hand experiences of a phenomenon and the meanings they attribute to them (Creswell, 
2013).

Positionality: The researcher’s stance and perspective within the research, requiring transparency in how this position 
shapes interpretation (Creswell, 2014).

Reflexivity: An ongoing process of critically reflecting on the researcher’s role and influence within the research (Creswell & 
Guetterman, 2018; Berkovic, 2023).

Self-efficacy: Refers to an educator’s belief in their capacity to effectively manage work-related tasks, responsibilities, and 
challenges (Barni et al., 2019).

Specialist educator: An individual with expertise and training within a specific subject area.

Tableau: A theatrical technique where actors freeze to create a visual representation of a moment; plural: tableaux (Flynn, 
2020).

Verbatim Theatre: A form of theatre constructed from the spoken words of real people, often drawn directly from interview 
data (Anderson, 2007).



Research 
             Overview 

Focus
Generalist teachers teaching drama in Western Australia 
secondary schools.

Aim
Explore perceptions of capability and influence on 
student engagement.

Methodology
Arts-Based Educational Research (ABER).

Non-Traditional Research Output
Ethnodrama performance using:
• Voice
• Movement
• Staging.

The Foetal Position (2025)

Scene: The Foetal Position by Tayla Fordham created in 
conjunction with this Master exegesis



Research 
         Question

How do generalist educators' 
perceptions of their capability to 
teach drama influence students’ 

engagement in Western 
Australian secondary schools?

The Aftermath (2025)

Scene: The Aftermath by Tayla Fordham created in 
conjunction with this Master exegesis



How do generalist educators’ perceptions of their capability shape 
their confidence and  to teach drama affect their confidence and 
potential to teach it.

Examine the lived experiences of when generalist educators have 
concluded that their absence of specialist training and drama 
knowledge impacted their self-efficacy to cultivate student learning 

and engagement.

Examine what generalist educators believe the benefits are when 
students engage in high-quality drama education and what they worry 
is lost when students do not engage in quality drama learning 

experiences.
Gallery 501 Work-in-Progress Exhibition 

26th September 2023

Research 
         Questions



Explore teachers lived experiences of teaching drama 

Examine perceptions of capability and confidence 

Analyse how these perceptions influence classroom practice 

Identify implications for student engagement 

Inform support strategies for generalist educators

Research Aim
           & Objectives

Aim
To investigate how generalist teachers perceive their capability when teaching drama 
and how they believe this shapes student engagement.

Objectives



Methodology
              Research Design HOW it is understood  

Interpretivist paradigm 

HOW it is explored
Arts-Based Educational Research 

(ABER) 

HOW data is collected
 Semi-structured interviews 

HOW data is analysed
 Image theatre

Thematic analysis 

HOW I am positioned
Fluid positionality 

(emic & etic) 

WHAT is produced 
Ethnodrama 

WHAT underpins the study
Self-efficacy 



Data 
      Analysis

Braun & Clarke (2006) 

six phases of thematic analysis 
Note. From “Using thematic analysis in psychology,” by V. Braun & V. Clarke, 2006, Qualitative Research in 

Psychology, 3(2), 77–101 (https://www.tandfonline.com/doi/abs/10.1191/1478088706qp063oa). Copyright 

2006 by Taylor and Francis Group.

Reflexive Thematic Analysis (Virginia 
Braun & Victoria Clarke) 

Six-phase analytical framework 

Themes identified as patterns of shared 
meaning across the dataset 

Developed through iterative 
engagement and immersion in the data 

Researcher subjectivity positioned as an 
analytical resource 

Interpretation informed by theory and 
existing research 

Ensures alignment between data, 
analysis, and ethnodrama output

https://www.tandfonline.com/doi/abs/10.1191/1478088706qp063oa


Data Analysis
Phase 1: Familiarisation

Immersion in interview data prior to coding

Manual transcription of audio recordings

Close attention to verbal qualities and embodied expression

Repeated reading + audio-visual review

Post-interview journal reflections

Initial analytic notes (not formal coding)

Identification of salient and emotionally significant moments



Data Analysis
Phase 2: Initial Coding 

Arts-Based Analytical Approach: Tableaux Coding Maps

Tableaux coding maps functioned as a bridge between interviews                      
and thematic analysis. 

• Used as an analytical tool to explore participants’ lived experiences.

• Informed by arts-based and performance methodologies, particularly Image 
Theatre (Boal, 2002; 2008). A non-verbal, physical form of theatre using the body 
to create still images (tableaux) to represent emotion, relationships, and lived 
experience.

• Positions the body as a site of knowing and meaning-making (Conquergood, 1991).

• Performance enables the transformation and representation of experience through 
symbolic action (Fischer-Lichte, 2008; Saldaña, 2011).

• Supports engagement with both embodied and symbolic dimensions of 
experience, through focus on: 

• Physical positioning 

• Emotional expression 

• Symbolic and descriptive language.



Data Analysis
Phase 2: Initial Coding 

Arts-Based Analytical Approach: Tableaux Coding Maps

Participants’ lived experiences were translated into two tableau coding 
maps as visual representations.

Three forms of tableau:

1. Described tableau: Directly described by participant

2. Imagined tableau: Interpretively constructed through the 
researcher-director role 

3. Visualised tableau: Workshopped tableaux in coding maps to 
support analysis.

These tableau maps informed the identification of initial coded extracts, 
ensuring: 

• Verbal and non-verbal dimensions of the data were attended to 

• Meaning was explored beyond purely discursive language.



Visualised Tableau Coding Maps



Data Analysis
Phase 2: Initial Coding 

• Tableau coding maps reviewed collectively across 

participants.

• Initial connections and similarities identified across cases. 

• Shared patterns identified through connections between 

lived experiences (e.g., teacher vulnerability).

• Different contexts, but common underlying meanings 

identified.

• Individual lived experiences reframed as points of analytical 

connection.



Data Analysis
Phase 2: Initial Coding 

• Coding maps functioned as an analytic lens.

• Highlighted key indicators to attend to within the data, 

including: 

1. Language used by participants 

2. Representations of lived experience.

• Informed Phase 3: systematic search for patterns. 

• Contributed to the development of provisional themes 

across the dataset. 



Data Analysis

Phase 3: 
Searching for 

themes

Tableau coding maps identified key indicators 
within the data.

These indicators guided a systematic search across the dataset. 

Relevant extracts were identified where patterns were evident:
• Language reflected shared patterns 

• Lived experiences aligned with emerging themes.



Provisional themes reviewed for 
coherence and analytical clarity. 

Examination of how themes were 
constructed and represented within 
the data. 

Teacher vulnerability refined as a 
multi-dimensional experience: 

1. Emotional (fear, panic, 
distress) 

2. Physical responses 
(withdrawal, tension, 
avoidance) 

3. Cognitive (uncertainty, self-
doubt, lack of confidence). 

Data Analysis
Phase 4: Reviewing themes



Themes refined to ensure 
clear and coherent patterns 

across participants.

Extracts organised by 
dominant meaning 

(emotional, embodied, 
cognitive).

Non-aligned extracts 
reconsidered or excluded. 

Some extracts aligned more 
strongly with the provisional 

theme of pedagogical 
uncertainty, rather than 

vulnerability, supporting its 
development as a distinct but 

related theme. 

Data Analysis
Phase 5: Defining and 

naming themes



• This study is equally divided between a written exegesis and ethnodrama.

• 50/50 split in time and output to analyse and represent the research findings 

in a traditional written form and creative, visual form. 

Written Exegesis 
              & Ethnodrama

The Foetal Position (2025)

Scene: The Foetal Position by Tayla Fordham created in 
conjunction with this Master exegesis



Data Analysis
Phase 6: Producing 

the report

• Themes presented through thematic analysis with 

illustrative extracts.

• Analysis moves beyond description to interpret shared 

meaning across participants.

• Findings translated into an ethnodrama as a 

performative representation.

• Draws on salient quotes from tableau coding maps.



Synthesis of 
       Ethnodrama Script

Example

• Stanley’s first university drama 

class lived experience. 

• Represented through verbatim 

theatre using participant dialogue. 

• Draws directly on his account of 

his first drama class experience.

• Translates this lived experience 

into a scripted, performative form.



Themes 
       Near Finalisation

These themes have been developed through iterative analysis and are now in the final stages of refinement. 

Ongoing work is focused on clarifying their definitions and translating them into ethnodrama.

Theme 1: Embodied 
Vulnerability in Drama 

Teaching

Sub-themes:
• Teacher Vigilance 
• Emotional, cognitive and 

physical responses 

Theme 2: Pedagogical 
Uncertainty in Drama 

Teaching

Sub-themes:
• Lack of subject 

knowledge 
• Juggling demands 

Theme 3: Contextual 
Pressures on Drama 

Teaching

Sub-themes:
• Lack of institutional 

support 
• Student misbehaviour



Participant Checking 
                         & Feedback

• Performance-based research has two intertwined issues: validity and aesthetics. To ensure validity can be 
assessed, I have employed Cho & Trent's (2006) strategy of dialogical performance style, which ensures 
dialogue between multiple people has occurred to enable a breadth of perspectives; to create an open and 
co-existential understanding of the research phenomena (Leavy, 2020). 

• Chilton and Leavy (2020) support the above and believe that 'artful authenticity' is powerful in creating 
truth and trustworthiness within the research. 

• Chilton & Leavy (2020) also highlight 'participatory and transformative' as important criteria when 
evaluating ABR. This technique asks participants to be active collaborators in shaping the research findings 
by discussing and ref lecting on my interpretation of the interview data and its visual representation to 
ensure the authenticity and integrity of their voices are captured (Morris & Paris, 2022). 

• These approaches hope to build trust and a collaborative relationship between myself and the participants 
(Summerskill, 2020; Morris & Paris, 2022) and encourages open dialogue in their responses (Sinner et al., 
2006).
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The Foetal Position (2025)

Scene: The Foetal Position by Tayla Fordham created in 
conjunction with this Master exegesis

Progress



Progress           
       to Date

Gallery 501 Work-in-Progress Exhibition 

26th September 2023

2023

• Milestone 1 Presentation

• Work in Progress Pop Up Exhibition

• Milestone 1 Application Approved

2024 

• Application for Part-time study approved

• Ethics Approval- HRE2024-0218

• Leave of Absence 9th July 2024- 13th January 2025

2025

Six participants recruited 

Completion of both interview cycles

Data collection, thematic coding, and analysis commenced

Initial development of ethnodrama scenes (Joel and Stanley)

2026

• Continued exegesis development

• Ongoing data analysis and thematic refinement

• Continued development of participant ethnodrama scenes

• Funding approved

• Theatre booked



• Literature identifies that many generalist educators lack specialist training and drama knowledge, impacting confidence and self-

efficacy in teaching drama (Carter & Hughes, 2016; Fleming, 2006; İşyar & Akay, 2017; Kerby et al., 2021; Kim -Bossard et al., 2025; Lemon 

& Garvis, 2013; O'Toole, 2011; Pascoe, 2022; Salti, 2021).

• In the Australian context, research has primarily focused on preservice or specialist educators.

• Limited attention has been given to in-service generalist teachers (Lummis et al., 2015; Russell-Bowie, 2013; Lovering et al., 2015; Gray et 

al., 2019).

• Addresses a gap in the Western Australian context, exploring in-service teachers’ perceptions of capability and impact.

• Provides insight into how generalist educators navigate teaching outside their area of specialisation.

• Identifies implications for: 

• Teacher education 

• Professional development 

• Support structures in drama education 

• Insight into the perceived benefits of drama and what students may miss when they do not engage in drama learning experiences

• Demonstrates the value of arts-based approaches in exploring and communicating lived experience (Eisner, 2002; O'Toole, 2006; Paris et al., 2022). 

Significance



• Provides insight into generalist educators lived experiences of 

teaching drama in secondary contexts.

• Extends understanding of teacher self-efficacy through 

embodied and lived dimensions.

• Contributes to the use of ethnodrama as both analysis and 

dissemination (Sallis, 2007; Saldaña, 2011).

• Offers a methodological contribution through the integration 

of Arts-Based Educational Research (ABER) within education 

research (Barone & Eisner, 2012; Leavy, 2020).

• Demonstrates the use of tableaux coding maps as an arts-

based analytical approach.

Contribution  

Going in Blind…(2026)

Tableau coding map from Scene: The Cell by Tayla Fordham 
created in conjunction with this Master exegesis



The ethnodrama serves as a key mode of dissemination in this ABER study.

Performance scheduled: The Jonesway Theatre- Saturday, 15th August 

2026 (advertising commencing to recruit audience).

The ethnodrama will be performed to a recruited audience, including: 

• Preservice generalist educators (primary and secondary) 

• Preservice and qualified drama specialists 

• Key stakeholders (e.g., Heads of Learning Area, Principals) 

• Interested audience members will complete a demographic survey to capture 

background information and perspectives on drama education.

• This process supports the inclusion of diverse viewpoints within the audience sample.

• Participants will also provide consent to complete a post-ethnodrama feedback form. 

• Feedback will be collected via Qualtrics or hard-copy format.

Dissemination Plan

Gallery 501 Work-in-Progress Exhibition 

26th September 2023



Future 
                                      Dissemination Plan

The Cell (2026)

Tableau coding map from Scene: The Cell by Tayla Fordham 
created in conjunction with this Master exegesis

What is the Point?...(2026)

Tableau coding map from Scene: The Cell by Tayla Fordham 
created in conjunction with this Master exegesis

• Potential extended run of the ethnodrama.
• Exploration of Fringe Festival 2027 as a performance platform.
• Potential conference presentations and journal publication (DramaWest, Drama Australia, JACE). 



Timeline 
       & Completion Plan







M3 Creative Practice 

Work

Live Performance

Scene: The First Day…
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